BROUGHTON HIGH SCHOOL
FOLLOW THROUGH REPORT
1.

The inspection
HM Inspectors from Education Scotland published a report on the quality of education in
Broughton High School in September 2011.
An education authority team recently visited the school to assess the extent to which the school
was continuing to develop the quality of its education, including the areas identified for
improvement during the inspection.
During the visit, the team visited classrooms, talked to young people and worked closely with the
head teacher and staff, exploring how the school had continued to improve.
The team looked at particular areas that had been identified in the initial inspection and at aspects
of the school’s work as identified by the head teacher. As a result we were able to find out how
well young people were now learning and achieving and how the school was continuing to support
them to do their best. This report summarises the findings.
Areas for improvement from original report:
1. Develop approaches to meeting the learning needs of the wide range of young people to
improve attainment.
2. Increase expectations and improve consistency in learning and teaching.

2.

How well do young people learn and achieve?
1.1 Improvements in performance
2.1 Learners’ experiences
Strengths and progress identified during the visit
Across the school, young people’s learning and achievement were improving. There was a stronger
focus on improving learning and teaching and coherent approaches to this were in place. Priorities
were clearly linked to the school improvement plan. Staff were aware of the school’s priorities and
the increased expectations for learning and achievement.
In lessons, young people benefited more consistently from learning experiences that involved them
in their learning. They were particularly motivated when staff used cooperative learning
approaches, where they were engaged in problem solving and where there was innovative use of
information and communication technology (ICT). Young people enjoyed working together and

collaborated well. In some lessons, young people were clearer about their learning targets and what
they needed to do to improve. There was a positive climate for learning. Learners’ experiences in
the specialist schools continued to be of a very high quality.
Young people took pride in the diversity of the school. They continued to contribute very well to
the broader life of the school and community.
S4-S6 attainment in 2013 was the highest in the last three years in almost all key measures.
Attainment in S4 and S5 improved in all key measures. Overall, attainment in S4 and S5 was at its
highest level since 2001. In S4, the gap between the least able and the most able narrowed. There
was an improving trend over the last three years of young people in S4 achieving five or more
awards at Scottish Credit and Qualifications Framework Levels 3 (Standard Grade (SG)
Foundation level or equivalent), Level 4 (SG General level) and Level 5 (SG Credit level).
The number of young people moving into employment, training or further education had improved
significantly over the last three years from 75% in 2010 to 92% in 2012, well above the City of
Edinburgh Council (CEC) schools’ average.
3.

How well does the school support young people to develop and learn?
5.1
5.3

The curriculum
Meeting learning needs

Strengths and progress identified during the visit
Action had been taken to address the needs of those at risk of missing out. A wide range of
vocational courses and interdisciplinary opportunities was offered to enrich the curriculum at
different stages. Extensive partnership working was in place to deliver this. There was a clear
rationale for the curriculum. The school had taken important steps to develop both the broad
general education (BGE) S1-S3 and in the senior phase. Commendably, the school had embraced
the planning of interdisciplinary opportunities and short courses in line with national advice. There
was a high level of personalisation and choice, particularly associated with learners following
specialist programmes in dance, music and football. The school should now take the necessary
steps to ensure that the experiences and outcomes are closely tracked in order to ensure that each
learner receives their full entitlement to a broad general education in S1-S3.
Approaches to literacy, numeracy and health and well being across learning had been enhanced
through the leadership of school improvement groups. Staff awareness of their role in extending
and developing skills in these areas had been increased by a range of whole-school initiatives.
Extensive consultation with learners took place as part of the ongoing evaluation of curricular
provision. Young people valued the choice of opportunities provided for them and staff
responsiveness to extending curricular provision at their request. In the classes visited, a variety of
active learning strategies were used to ensure that all pupils were included and that their needs
were addressed. In most lessons the pace and challenge were appropriate. However, young people
would benefit from a more consistent focus on pace of learning and higher order thinking skills.
Changes to positive pupil management were beginning to have a positive impact. Young people
were clearer about standards and expectations regarding behaviour and dress code. Staff applied
these standards more consistently. Curriculum Leaders took on a wider role in behaviour
management. Young people welcomed the positive impact these changes were having on the
quality of their learning experiences.
Integrated approaches to pupil support across Support for Pupils (SfP) and Support for Learning
(SfL) were embedded. The comprehensive implementation of the CEC recommended reading
intervention programme for identified groups of learners in S1/S2 was improving their skills. The

implementation of nurture groups and other targeted transition groups provided effective additional
support for vulnerable young people in S1. The school made well-judged use of outside agencies
to meet young people’s needs at all stages.
4.

How well does the school improve the quality of its work?
5.9 Improvement through self-evaluation
Strengths and progress identified during the visit
The new head teacher provided strong leadership. He had worked very well with senior managers
to develop a culture of self-evaluation at all levels that was having a positive impact on the quality
of learning and achievement. He was well supported by the depute head teachers who worked very
effectively as a team and had a clear understanding of the school’s strengths and areas for
development. They took positive steps to ensure any aspects for development were addressed. A
range of approaches was promoting the development of a more self-evaluative and reflective
culture across the school. Curriculum Leaders and Support for Pupils Leaders were taking forward
curricular, pastoral and whole school developments in a well-structured manner through school
improvement groups. Middle and senior managers welcomed the distributed leadership
opportunities offered to them.
Approaches to school self-evaluation were more coherent and clearly linked to priorities set out in
the annual school improvement plan. Sharing classroom experience remained a strong feature of
self-evaluation. This had been enhanced by the peer programme in which all teachers took part.
Many also contributed to the recently introduced in-school programme of professional learning,
the staff development seminar programme.
Young people were articulate and confident. Senior students valued the opportunities for
leadership the school offered them and staff’s responsiveness to their views. Young people in the
junior school felt that they had less influence on school improvement. They welcomed the relaunch of the school council as a way for younger learners, and a wider range of learners, to have a
greater say in the future of the school.

3

Conclusion
With support from the education authority, Broughton High School provided a good and
improving standard of education for its young people. The school had progressed very well since
the inspection and had made the necessary improvements in light of the inspection findings. The
education authority will not publish further reports in connection with the 2011 HMIE report.
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