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Carol Ann Duffy 
Higher Scottish Set Text 

A Teaching Resource 
 

The aim of this resource is to exemplify approaches to learning and teaching which 
will develop the skills sampled by the final assessment – Critical Reading, Part 2. 
 
Learners are developing the skills they have acquired in understanding, analysis and 
evaluation, applying them as they respond critically to an imaginative Scottish text 
(prose, poetry or drama) they have studied. 
 
In the external assessment, Critical Reading, learners will complete questions which 
analyse ONE of the texts/extracts presented and draw on the wider knowledge of the 
text and/or writer in order to evaluate its impact. There will be a mixture of restricted 
response questions requiring short answers and extended responses. Twenty marks 
are allocated to this task. 
 
Further information about the assessment is available via the link below: 
http://www.sqa.org.uk/files_ccc/Cfe_CourseAssessSpec_Higher_Languages_english
.pdf 
 
Working with these materials will develop learners’ skills in: 

 Understanding of the context of the text (what the writer says) 

 Analysis of the techniques used (how the writer says it) 

 Evaluation of the effectiveness/impact of the text (how well, in the learner’s 
opinion, the writer has explored the topic/achieved his/her purpose) 

 
Learners will have regular opportunities to assess their progress. 
 
Links to close reading 
 
These materials link to the following areas of close reading: 
 

 understanding texts – information, theme, character and narrative 

 summarising main points 

 analysing word choice 

 analysing language style 

 deconstructing imagery 

 explaining the effect of sentence structure. 
 
Links to writing folio 
 
Throughout these materials opportunities for creative or discursive writing will be 
highlighted, enabling practitioners to provide stimuli for folio writing pieces. 
 
Learners may want to replicate the writer’s use of certain language techniques in 
their own creative writing. When giving feedback on creative writing, practitioners 
may highlight specific sections of the novel to model certain effects/techniques. 

http://www.sqa.org.uk/files_ccc/Cfe_CourseAssessSpec_Higher_Languages_english.pdf
http://www.sqa.org.uk/files_ccc/Cfe_CourseAssessSpec_Higher_Languages_english.pdf
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Note-taking 
 
Learners should be encouraged to annotate texts or take notes using: 
 

 notes in margins 

 highlighters 

 sticky notes 

 mind maps 
 
 
Practitioners could model the annotation process early on in the unit of work by 
reading a page aloud and pausing to highlight words/phrases/sentences of interest. 
Learners take notes at the same time. A projected image or photocopy of the 
practitioner’s written notes would also be useful in modelling the annotation process. 
Individually, learners continue to annotate the following pages before comparing 
notes with a partner. 
 
Well-organised, high-quality notes made whilst learners are studying the texts should 
make revision at exam time more straightforward.  
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Author Background 
 
The first female, Scottish Poet Laureate in the role's 400 year history, Carol Ann Duffy's 
combination of tenderness and toughness, humour and lyricism, unconventional attitudes 
and conventional forms, has won her a very wide audience of readers and listeners.  
 
Carol Ann Duffy was born 23rd December 1955 to a Roman Catholic family in 
the Gorbals, a very poor part of Glasgow. She was the first child of Frank Duffy, an 
electrical fitter, and Mary Black. The couple went on to have another four children - all 
boys. The family moved to Stafford, England, when Duffy was six years old. Her father 
worked for English Electric. He was a trade unionist, and stood unsuccessfully as a 
parliamentary candidate for the Labour Party in 1983; he also managed Stafford 
Rangers football club in his spare time. Duffy attended Roman Catholic primary and 
middle schools, and then Stafford Girls’ High. 
 
She was a passionate reader from an early age, and always wanted to be a writer, 
producing poems from the age of 11. When one of her English teachers died, she wrote: 
"You sat on your desk,/ swinging your legs, reading a poem by Yeats/ to the bored girls, 
except my heart stumbled and blushed/ as it fell in love with the words and I saw the tree:/ 
in the scratched old desk under my hands, heard the bird in the oak outside scribble itself 
on the air." 
 
When Duffy was 15, June Scriven sent her poems to Outposts, a publisher of pamphlets, 
where it was read by the bookseller Bernard Stone, who published some of them. When 
she was 16, she met Adrian Henri, one of the Liverpool poets, and decided she wanted to 
be with him, living with him until 1982. "He gave me confidence," she said, "he was great. 
It was all poetry, very heady, and he was never faithful. He thought poets had a duty to be 
unfaithful." She applied to the University of Liverpool to be near him, and began a 
philosophy degree there in 1974. She had two plays performed at the Liverpool 
Playhouse, wrote a pamphlet, Fifth Last Song, and received an honours degree in 
philosophy in 1977. She worked as poetry critic for The Guardian from 1988–1989, and 
was editor of the poetry magazine, Ambit. In 1996, she was appointed as a lecturer in 
poetry at Manchester Metropolitan University, and later became creative director of its 
Writing School. Duffy became a lecturer in poetry at Manchester Metropolitan University in 
1996, by which time she was living with the writer Jackie Kay, and had a daughter, Ella 
(born 1995). She subsequently became Creative Director of the MMU Writing School. Her 
very productive writing life included plays, editing anthologies, poetry for children, and her 
last collection for Anvil, the immensely popular The World’s Wife (1999). Duffy’s readings 
often feature a set of these dramatic monologues, which are particularly effective in 
performance: ‘Mrs Midas’, ‘Mrs Faust’, ‘Mrs Tiresias’, and the comic ‘Mrs Aesop’ and ‘Mrs 
Darwin’.           
 
There was speculation that she would become Poet Laureate on the death of Ted Hughes 
in 1999, but the post went to Andrew Motion. She declared that the post was worthwhile 

http://en.wikipedia.org/wiki/Gorbals
http://en.wikipedia.org/wiki/Glasgow
http://en.wikipedia.org/wiki/Stafford
http://en.wikipedia.org/wiki/English_Electric
http://en.wikipedia.org/wiki/Labour_Party_(UK)
http://en.wikipedia.org/wiki/Stafford_Rangers_F.C.
http://en.wikipedia.org/wiki/Stafford_Rangers_F.C.
http://en.wikipedia.org/wiki/Bernard_Stone
http://en.wikipedia.org/wiki/Adrian_Henri
http://en.wikipedia.org/wiki/Liverpool_poets
http://en.wikipedia.org/wiki/University_of_Liverpool
http://en.wikipedia.org/wiki/Liverpool_Playhouse
http://en.wikipedia.org/wiki/Liverpool_Playhouse
http://en.wikipedia.org/wiki/Ambit_(magazine)
http://en.wikipedia.org/wiki/Manchester_Metropolitan_University
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as it was ‘good to have someone who is prepared to say that poetry is part of our national 
life’, and in an interview in The Independent predicted that poetry would ‘become more 
important and take a larger part in our lives in the next century’. Appointed Poet Laureate 
in 2009, Duffy has made sure that poetry does make its mark in national discussions and 
debate, publishing her poems in newspapers (tabloid and broadsheet) and on the radio. 
 
Poet laureate 
 
In her first poem as poet laureate, Duffy tackled the scandal over British MPs expenses in 
the format of a sonnet. Her second, "Last Post", was commissioned by the BBC to mark 
the deaths of Henry Allingham and Harry Patch, the last two British soldiers to fight in 
World War I. Her third, "The Twelve Days of Christmas 2009", addresses current events 
such as species extinction, the climate change conference in Copenhagen, the banking 
crisis, and the war in Afghanistan. In March 2010, she wrote "Achilles (for David 
Beckham)" about the Achilles tendon injury that left England Footballer David 
Beckham out of the 2010 FIFA World Cup; the poem was published in The Daily 
Mirror and treats modern celebrity culture as a kind of mythicisation. "Silver Lining", 
written in April 2010, acknowledges the grounding of flights caused by the ash of the 
Icelandic volcano Eyjafjallajökull. On 30 August 2010 she premièred her poem "Vigil" for 
the Manchester Pride Candlelight Vigil in memory of LGBT people who have lost their 
lives to HIV/AIDS. 
 
Duffy wrote a 46 line poem Rings for the 2011 wedding of Prince William and Catherine 
Middleton. The poem celebrates the rings found in nature and does not specifically 
mention the couple's names. It begins for both to say and continues "I might have raised 
your hand to the sky / to give you the ring surrounding the moon / or looked to twin the 
rings of your eyes / with mine / or added a ring to the rings of a tree / by forming a 
handheld circle with you, thee, /". She wrote the verse with Stephen Raw, a textual artist, 
and a signed print of the work was sent to the couple as a wedding gift. Duffy also wrote 
the poem The Throne, which she composed for the 60th anniversary of Queen Elizabeth 
II's coronation. 
 
 
 
 
Style 
 
Duffy's work explores both everyday experience and the rich fantasy life of herself and 
others. In dramatising scenes from childhood, adolescence, and adult life, she discovers 
moments of consolation through love, memory, and language.  
 
Duffy rose to greater prominence in UK poetry circles after her poem "Whoever She Was" 
won the Poetry Society National Poetry Competition in 1983. In her first 
collection, Standing Female Nude (1985), she uses the voices of outsiders, for example in 
the poems 'Education for Leisure' and 'Dear Norman'. Her next collection Feminine 
Gospels (2002) continues this vein, showing an increased interest in long narrative 
poems, accessible in style and often surreal in their imagery.  
 
Duffy’s poems are studied in British schools. In August 2008, her Education for Leisure, a 
poem about violence, was removed from the examination board's GCSE poetry 

http://en.wikipedia.org/wiki/United_Kingdom_Parliamentary_expenses_scandal
http://en.wikipedia.org/wiki/Sonnet
http://en.wikipedia.org/wiki/Last_Post_(poem)
http://en.wikipedia.org/wiki/Henry_Allingham
http://en.wikipedia.org/wiki/Harry_Patch
http://en.wikipedia.org/wiki/Species_extinction
http://en.wikipedia.org/wiki/Copenhagen_United_Nations_Climate_Change_Conference
http://en.wikipedia.org/wiki/Banking_crisis
http://en.wikipedia.org/wiki/Banking_crisis
http://en.wikipedia.org/wiki/War_in_Afghanistan_(2001%E2%80%93present)
http://en.wikipedia.org/wiki/Achilles_tendon
http://en.wikipedia.org/wiki/David_Beckham
http://en.wikipedia.org/wiki/David_Beckham
http://en.wikipedia.org/wiki/2010_FIFA_World_Cup
http://en.wikipedia.org/wiki/Daily_Mirror
http://en.wikipedia.org/wiki/Daily_Mirror
http://en.wikipedia.org/wiki/Eyjafjallaj%C3%B6kull
http://en.wikipedia.org/wiki/Manchester_Pride
http://en.wikipedia.org/wiki/Wedding_of_Prince_William_and_Catherine_Middleton
http://en.wikipedia.org/wiki/Wedding_of_Prince_William_and_Catherine_Middleton
http://en.wikipedia.org/wiki/Coronation_of_Queen_Elizabeth_II
http://en.wikipedia.org/wiki/Coronation_of_Queen_Elizabeth_II
http://en.wikipedia.org/wiki/Poetry_Society
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anthology, following a complaint about its references to knife crime and a goldfish being 
flushed down a toilet. The poem begins, "Today I am going to kill something. Anything./I 
have had enough of being ignored and today/I am going to play God." The protagonist 
kills a fly, then a goldfish. The budgie panics and the cat hides. It ends with him, or her, 
leaving the house with a knife. "The pavements glitter suddenly. I touch your arm.". 
According to The Guardian, schools were urged to destroy copies of the unedited 
anthology, though this was later denied. Duffy called the decision ridiculous. "It's an anti-
violence poem," she said. "It is a plea for education rather than violence."  
 
On the subject of love Duffy stated “Poetry is what love speaks in. Longing, desire, 
delirium, fulfilment, fidelity, betrayal, absence, estrangement, regret, loss, despair, 
remembrance – every aspect of love has been celebrated or mourned, praised and 
preserved in poetry. 
 
“As readers, we are most likely to turn to poetry when we are in love, or troubled by love, 
or wish to mark its anniversaries, or its private significances. And many of our greatest 
poets have produced their finest work when writing love poems.” 
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War Photographer  

 

In his darkroom he is finally alone 

with spools of suffering set out in ordered rows. 

The only light is red and softly glows, 

as though this were a church and he 

a priest preparing to intone a Mass. 

Belfast. Beirut. Phnom Penh. All flesh is grass. 

 

He has a job to do. Solutions slop in trays 

beneath his hands which did not tremble then 

though seem to now. Rural England. Home again 

to ordinary pain which simple weather can dispel, 

to fields which don't explode beneath the feet 

of running children in a nightmare heat. 

 

Something is happening. A stranger's features 

faintly start to twist before his eyes, 

a half-formed ghost. He remembers the cries 

of this man's wife, how he sought approval 

without words to do what someone must 

and how the blood stained into foreign dust. 

 

A hundred agonies in black-and-white 

from which his editor will pick out five or six 

for Sunday's supplement. The reader's eyeballs prick 

with tears between bath and pre-lunch beers. 

From aeroplane he stares impassively at where 

he earns a living and they do not care. 
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Havisham 
 

Beloved sweetheart bastard. Not a day since then 
I haven't wished him dead, Prayed for it 
so hard I've dark green pebbles for eyes,  
ropes on the back of my hands I could strangle with. 
  
Spinster. I stink and remember. Whole days 
in bed cawing Nooooo at the wall; the dress 
yellowing, trembling if I open the wardrobe; 
the slewed mirror, full-length, her, myself, who did this 
  
to me? Puce curses that are sounds not words. 
Some nights better, the lost body over me, 
my fluent tongue in its mouth in its ear  
then down till I suddenly bite awake. Love's 
  
hate behind a white veil; a red balloon bursting 
in my face. Bang. I stabbed at a wedding-cake. 
Give me a male corpse for a long slow honeymoon. 
Don't think it's only the heart that b-b-b-breaks. 
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Valentine  

 

Not a red rose or a satin heart. 

 

I give you an onion. 

It is a moon wrapped in brown paper. 

It promises light 

like the careful undressing of love. 

 

Here.  

It will blind you with tears  

like a lover. 

It will make your reflection 

a wobbling photo of grief. 

 

I am trying to be truthful. 

 

Not a cute card or a kissogram. 

 

I give you an onion. 

Its fierce kiss will stay on your lips, 

possessive and faithful 

as we are, 

for as long as we are. 

 

Take it. 

Its platinum loops shrink to a wedding-ring, 

if you like. 

 

Lethal. 

Its scent will cling to your fingers, 

cling to your knife.  
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Originally 

 

We came from our own country in a red room 
which fell through the fields, our mother singing 
our father's name to the turn of the wheels. 
My brothers cried, one of them bawling Home , 
Home , as the miles rushed back to the city, 
the street, the house, the vacant rooms 
where we didn't live any more. I stared 
at the eyes of a blind toy, holding its paw. 

 
All childhood is an emigration. Some are slow, 
leaving you standing, resigned, up an avenue 
where no one you know stays. Others are sudden. 
Your accent wrong. Corners, which seem familiar, 
leading to unimagined, pebble-dashed estates, big boys 
eating worms and shouting words you don't understand. 
My parents' anxiety stirred like a loose tooth 
in my head. I want our own country , I said. 

 
But then you forget, or don't recall, or change, 
and, seeing your brother swallow a slug, feel only 
a skelf of shame. I remember my tongue 
shedding its skin like a snake, my voice 
in the classroom sounding just like the rest. Do I only think 
I lost a river, culture, speech, sense of first space 
and the right place? Now, Where do you come from? 
strangers ask. Originally? And I hesitate. 
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Anne Hathaway 
 

'Item I gyve unto my wife my second best bed ...' 

(from Shakespeare's will) 

 

The bed we loved in was a spinning world 

of forests, castles, torchlight, clifftops, seas 

where we would dive for pearls. My lover's words 

were shooting stars which fell to earth as kisses 

on these lips; my body now a softer rhyme 

to his, now echo, assonance; his touch 

a verb dancing in the centre of a noun. 

Some nights, I dreamed he'd written me, the bed 

a page beneath his writer's hands. Romance 

and drama played by touch, by scent, by taste. 

In the other bed, the best, our guests dozed on, 

dribbling their prose. My living laughing love - 

I hold him in the casket of my widow's head 

as he held me upon that next best bed. 
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Mrs. Midas 

 

It was late September. I'd just poured a glass of wine, begun 

to unwind, while the vegetables cooked. The kitchen 

filled with the smell of itself, relaxed, its steamy breath 

gently blanching the windows. So I opened one, 

then with my fingers wiped the other's glass like a brow. 

He was standing under the pear tree snapping a twig. 

 

Now the garden was long and the visibility poor, the way 

the dark of the ground seems to drink the light of the sky, 

but that twig in his hand was gold. And then he plucked 

a pear from a branch - we grew Fondante d'Automne -  

and it sat in his palm like a light bulb. On. 

I thought to myself, Is he putting fairy lights in the tree? 

 

He came into the house. The doorknobs gleamed. 

He drew the blinds. You know the mind; I thought of 

the Field of the Cloth of Gold and of Miss Macready. 

He sat in that chair like a king on a burnished throne. 

The look on his face was strange, wild, vain. I said, 

What in the name of God is going on? He started to laugh. 

 

I served up the meal. For starters, corn on the cob. 

Within seconds he was spitting out the teeth of the rich. 

He toyed with his spoon, then mine, then with the knives, the forks. 

He asked where was the wine. I poured with shaking hand, 

a fragrent, bone-dry white from Italy, then watched 

as he picked up the glass, goblet, golden chalice, drank. 

 

It was then that I started to scream. He sank to his knees. 

After we had both calmed down, I finished the wine 

on my own, hearing him out. I made him sit 

on the other side of the room and keep his hands to himself. 

I locked the cat in the cellar. I moved the phone. 

The toilet I didn't mind. I couldn't believe my ears: 

 

how he'd had a wish. Look, we all have wishes; granted. 

But who has wishes granted? Him. Do you know about gold? 

It feeds no one; aurum, soft, untarnishable; slakes 

no thirst. He tried to light a cigarette; I gazed, entranced, 

as the blue flame played on its luteous stem. At least, 

I said, you'll be able to give up smoking for good. 

 

Seperate beds. In fact, I put a chair against my door, 



13 
 

near petrified. He was below, turning the spare room 

into the tomb of Tutankhamun. You see, we were passionate then, 

in those halcyon days; unwrapping each other, rapidly, 

like presents, fast food. But now I feared his honeyed embrace, 

the kiss that would turn my lips to a work of art. 

 

And who, when it comes to the crunch, can live 

with a heart of gold? That night, I dreamt I bore 

his child, its perfect ore limbs, its little tongue 

like a precious latch, its amber eyes 

holding their pupils like flies. My dream-milk 

burned in my breasts. I woke to the streaming sun. 

 

So he had to move out. We'd a caravan 

in the wilds, in a glade of its own. I drove him up 

under cover of dark. He sat in the back. 

And then I came home, the women who married the fool 

who wished for gold. At first I visited, odd times, 

parking the car a good way off, then walking. 

 

You knew you were getting close. Golden trout 

on the grass. One day, a hare hung from a larch, 

a beautiful lemon mistake. And then his footprints, 

glistening next to the river's path. He was thin, 

delirious; hearing, he said, the music of Pan 

from the woods. Listen. That was the last straw. 

 

What gets me now is not the idiocy or greed 

but lack of thought for me. Pure selfishness. I sold 

the contents of the house and came down here. 

I think of him in certain lights, dawn, late afternoon, 

and once a bowl of apples stopped me dead. I miss most, 

even now, his hands, his warm hands on my skin, his touch. 
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Contextualisation of the poems 
 
Valentine 
 
This poem is an exploration into the true nature of love. The sonnet form is traditionally 
found in love poems, however, Duffy rejects this form for her poem to reflect the narrator’s 
rejection of all stereotyped romantic love. She also dismisses the traditional symbols of 
love and introduces her own through the extended metaphor of ‘an onion’. Throughout the 
poem, the narrator explores their experience of love both its positivity and the detrimental 
impact that it can have. 
 
War Photographer 
This poem is a condemnatory observation of conflict, its victims and its distant observers 
through the persona of a war photographer. 
 
Havisham 
This dramatic monologue provides a powerful insight into the potential thoughts and 
feelings of the character in Charles Dickens’ novel ‘Great Expectations’ (1861). Miss 
Havisham was jilted on her wedding day and yet she still wears her wedding dress 
decades later. Unable to move on Havisham attempts to freeze time and seeks revenge 
on man. 
 
Originally  
This autobiographical narrative explores Duffy’s childhood experience drawing specifically 
from memories of her own family's move from Scotland to England when she and her 
siblings were very young.  
 
The first-born child, Duffy was just old enough to feel a deep sense of personal loss and 
fear as she travelled farther and farther away from the only place she had known as 
"home" and the family neared its alien destination. This sentiment is captured in 
"Originally," in which it is described in the rich detail and defining language of both the 
child who has had the experience and the adult who recalls it.  It is a philosophical critique 
of journeys and moving on, both physically and spiritually.  
 
Anne Hathaway 
Drawing on the sonnet form and utilising the persona of Shakespeare’s neglected wife, 
Duffy narrates a romanticised version of their relationship. This poem is a rebuttal to all 
those who think that Shakespeare did not love his wife. 
 
Mrs Midas 
This poem is an allegorical exploration into the consequences of selfish and vain 
decisions in modern relationships, using the persona of the wife of Midas. It is a satire on 
man’s lust for material things. 
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Developing Understanding of the Texts. 

1. In your own words create a 2 sentence summary for each stanza of each 

poem. 

2. What message do you think Duffy conveys in each poem? Support your 

answer with one piece of evidence from the text. 

3. Storyboard the key points in the poem. 

 

Research tasks for developing understanding of the texts. 

1. Valentine 

Who was St Valentine? 

 

2. Havisham 

Who was Miss Havisham? 

 

3. Anne Hathaway 

Who was Anne Hathaway? How does history paint the relationship between 

her and William Shakespeare? 

 

4. Mrs Midas 

What is the myth of King Midas? What is the moral of this myth? How does 

this moral connect to today’s society? 

What is The Field of the Cloth of Gold? 

 

5. War Photographer 

What does the job of being a war photographer involve? Who is Don 

McCullin? What does he do?  

 

6. Originally 

Research Carol Ann Duffy’s childhood and background. 
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Listening tasks 

National 5 Level 

You are going to listen to a short extract from ‘The South Bank Show’ which will last several 

minutes. ‘The South Bank Show’ is an arts programme originally produced by ITV from 1978 

to 2010. It is non-fiction. Each programme is one hour long.  It covers topics like: music of all 

genres, poetry, comedy, actors, composers… 

 

This is the link:  http://www.youtube.com/watch?v=YZPLIg5tFI8 

 

Your teacher will play the extract twice but you may ask to see/hear it as many times as is 

helpful to you. You can ask to have it played as often as you need to, pausing where 

appropriate. You may take notes as you listen. These will not be assessed but may be useful 

for you. 

  

Answer the following questions, using your own words as far as possible. 
 

1.  

a. Who would be likely to watch this television programme?  

You might consider: 

 age 

 interests 

 gender 

 nationality 

 class 

 another audience you have identified 

 

b. Explain how you reached this conclusion and give evidence to support your 

answer. 

 

2. What happens in this extract? Give a detailed answer. 

 

3. Pick a person or a character from this extract who made a strong impression on you.  

Explain how the dialogue he or she used created this impression. Consider not only 

what was said, but how it was said. You could consider: 

 Tone 

 Pace 

 Informal/formal language 

 Vocabulary 

 Dialect 

 

4. Do you think the purpose of the extract is to: 

 Inform and/or 

 Persuade and/or 

 Entertain 

Explain your reasons for thinking this. 

Does the dialogue used in this extract/ trailer make you wish to watch or listen to the 

whole film/programme? Explain your answer. 

 

http://www.youtube.com/watch?v=YZPLIg5tFI8
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Higher Listening Assessment 

You are going to listen to a talk about Shakespeare’s wife, Anne Hathaway by 

Germaine Greer. In this she explores why until now, there has been no serious 

critical scholarship devoted to the much-wronged wife of Shakespeare. In 

‘Shakespeare's Wife’, acclaimed feminist author Germaine Greer, reclaims Ann 

Hathaway from generations of scholarly neglect and misogyny. Little is known about 

the wife of the world’s most famous playwright, but much is said about her. Part-

biography, part-history, ‘Shakespeare’s Wife’ is fascinating in its reconstruction of 

Hathaway’s life, and the daily lives of Elizabethan women. Greer offers an 

illuminating portrait of their working routines, the rituals of their courtship, and the 

minutiae of married life. 

This is the link: http://www.youtube.com/watch?v=_WPOCGcFgRU 

15mins 41 secs to 30 mins 

You will hear the extract straight through with no pauses. Then your assessor will 

play it again in sections. However, you can ask to have it played as often as you 

need to, pausing where appropriate. You may take notes as you listen. 

1. Identify one purpose of the talk. Explain your answer with evidence. 

2. Identify a possible audience for this talk. Explain your choice with evidence. 

3. Explain how effective you find this section as an introduction to the talk, 

referring closely to the speaker’s use of language 

4. Explain in detail why Germaine Greer decided to write the story of 

Shakespeare’s wife. 

5. What is the context behind the criticism made that Shakespeare did not love 

his wife? 

6. Section 19 mins 28 secs – 20 mins 26 secs. 

Identify two rhetorical devices in this section and their effect. 

7. Why did 20% of people in Elizabeth’s England never marry? 

8. Why should research be done into Shakespeare’s wife? 

9. What evidence is there that Shakespeare did have an attachment for his wife? 

 

Alternative texts - www.bbc.co.uk/learningzone/clips/sunetra-sarker-on-carol-ann-

duffy/8653.html; Mrs Midas: http://www.youtube.com/watch?v=v1hrUPVI4Os 

http://www.youtube.com/watch?v=_WPOCGcFgRU
http://www.bbc.co.uk/learningzone/clips/sunetra-sarker-on-carol-ann-duffy/8653.html
http://www.bbc.co.uk/learningzone/clips/sunetra-sarker-on-carol-ann-duffy/8653.html
http://www.youtube.com/watch?v=v1hrUPVI4Os
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Match the picture to the poem. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 
 
 
 

 
 
 
 
 
 
 
 
 
 

http://www.google.co.uk/url?sa=i&rct=j&q=william shakespeare&source=images&cd=&cad=rja&uact=8&docid=DXqOGri_bwhV1M&tbnid=14gmuqJODwBdfM:&ved=0CAUQjRw&url=http://www.theguardian.com/uk-news/the-northerner+culture/shakespeare&ei=AIR8U8jLArKa0QXwoYDQBg&bvm=bv.67229260,d.d2k&psig=AFQjCNEGM_7FKCzQEngW2hxcXd57zN1PcQ&ust=1400755435588831
http://www.google.co.uk/url?sa=i&rct=j&q=onion&source=images&cd=&cad=rja&uact=8&docid=bOR-0dy2QG6P7M&tbnid=TB95XxoAKwcFRM:&ved=0CAUQjRw&url=http://pngimg.com/img/vegetables/onion&ei=cIR8U9LxJKKo0QXqtICwCg&bvm=bv.67229260,d.d2k&psig=AFQjCNFUlp9hpc9ArztPWPaX8jLDUs4Omw&ust=1400755681372520
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Analysing Tasks. 

For each poem, identify the techniques the poet uses. You should use the arrows 
and brackets as a guide (but you may identify other techniques if you think it is 
appropriate to do so). 
 
Spot the technique. Identify the techniques on this annotated poem. 
 
‘Valentine’  
 
Carol Ann Duffy 
 
Not a red rose or a satin heart.   

 
I give you an onion.   

It is a moon wrapped in brown paper.    
It promises light    
like the careful undressing of love. 
 
Here.     
It will blind you with tears   
like a lover. 
It will make your reflection 
a wobbling photo of grief. 
 
I am trying to be truthful.   

 
Not a cute card or a kissogram.    

 
I give you an onion. 
Its fierce kiss will stay on your lips,   
possessive and faithful     
as we are,       
for as long as we are. 
 
Take it.    
Its platinum loops shrink to a wedding-ring,    
if you like. 
 
Lethal.   
Its scent will cling to your fingers, 
cling to your knife. 
 
 
 
  

http://plagiarist.com/poetry/poets/446/
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Spot the technique. Identify the techniques on this annotated poem. 

 
‘Anne Hathaway’  
 
Carol Ann Duffy 
 

'Item I gyve unto my wife my second best bed ...' 

(from Shakespeare's will) 

 

The bed we loved in was a spinning world 

of forests, castles, torchlight, clifftops, seas 

where we would dive for pearls. My lover's words 

were shooting stars which fell to earth as kisses 

on these lips; my body now a softer rhyme 

to his, now echo, assonance; his touch 

a verb dancing in the centre of a noun.  

Some nights, I dreamed he'd written me, the bed 

a page beneath his writer's hands. Romance 

and drama played by touch, by scent, by taste. 

In the other bed, the best, our guests dozed on, 

dribbling their prose. My living laughing love - 

I hold him in the casket of my widow's head 

as he held me upon that next best bed. 
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Spot the technique. Identify the techniques on this annotated poem. 

 
‘Originally’  
 
Carol Ann Duffy 
 

We came from our own country in a red room 

which fell through the fields, our mother singing,  

our father’s name to the turn of the wheels.  

My brothers cried, one of them bawling, Home, 

Home, as the miles rushed back to the city, 

the street, the house, the vacant rooms 

where we didn’t live any more. I stared 

at the eyes of a blind toy, holding its paw. 

 

All childhood is an emigration. Some are slow,  

leaving you standing, resigned, up an avenue 

where no one you know stays. Others are sudden. 

Your accent wrong. Corners, which seem familiar, 

leading to unimagined pebble-dashed estates, big boys 

eating worms and shouting words you don’t understand.  

My parents’ anxiety stirred like a loose tooth 

In my head. I want our own country, I said. 

 

But then you forget, or don’t recall, or change, 

And, seeing your brother swallow a slug, feel only 

A skelf of shame. I remember my tongue 

Shedding its skin like a snake, my voice 

In the classroom sounding just like the rest. Do I only think 

I lost a river, culture, speech, sense of first space 

And the right place? Now, Where do you come from?  

Strangers ask. Orginally? And I hesitate 
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Spot the technique. Identify the techniques on this annotated poem. 
 

‘War Photographer’  
 

Carol Ann Duffy 
 

In his darkroom he is finally alone 

with spools of suffering set out in ordered rows.  

The only light is red and softly glows, 

as though this were a church and he 

a priest preparing to intone a Mass. 

Belfast. Beirut. Phnom Penh. All flesh is grass.  

 

He has a job to do. Solutions slop in trays 

beneath his hands which did not tremble then 

though seem to now. Rural England. Home again 

to ordinary pain which simple weather can dispel, 

to fields which don't explode beneath the feet 

of running children in a nightmare heat. 

 

Something is happening. A stranger's features 

faintly start to twist before his eyes, 

a half-formed ghost. He remembers the cries 

of this man's wife, how he sought approval 

without words to do what someone must 

and how the blood stained into foreign dust. 

 

A hundred agonies in black-and-white 

from which his editor will pick out five or six 

for Sunday's supplement. The reader's eyeballs prick 

with tears between bath and pre-lunch beers.  

From aeroplane he stares impassively at where 

he earns a living and they do not care. 
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Spot the technique. Identify the techniques on this annotated poem. 

 
‘Mrs Midas’  
 
Carol Ann Duffy 
 

It was late September. I'd just poured a glass of wine, begun 

to unwind, while the vegetables cooked. The kitchen 

filled with the smell of itself, relaxed, its steamy breath 

gently blanching the windows. So I opened one, 

then with my fingers wiped the other's glass like a brow.  

He was standing under the pear tree snapping a twig. 

 

Now the garden was long and the visibility poor, the way 

the dark of the ground seems to drink the light of the sky, 

but that twig in his hand was gold. And then he plucked 

a pear from a branch - we grew Fondante d'Automne -  

and it sat in his palm like a light bulb. On.  

I thought to myself, Is he putting fairy lights in the tree?  

 

He came into the house. The doorknobs gleamed. 

He drew the blinds. You know the mind; I thought of 

the Field of the Cloth of Gold and of Miss Macready.  

He sat in that chair like a king on a burnished throne.  

The look on his face was strange, wild, vain. I said, 

What in the name of God is going on? He started to laugh. 

 

 

I served up the meal. For starters, corn on the cob. 

Within seconds he was spitting out the teeth of the rich.  

He toyed with his spoon, then mine, then with the knives, the forks. 

He asked where was the wine. I poured with shaking hand, 

http://plagiarist.com/poetry/poets/446/
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a fragrant, bone-dry white from Italy, then watched 

as he picked up the glass, goblet, golden chalice, drank. 

 

It was then that I started to scream. He sank to his knees. 

After we had both calmed down, I finished the wine 

on my own, hearing him out. I made him sit 

on the other side of the room and keep his hands to himself.  

I locked the cat in the cellar. I moved the phone. 

The toilet I didn't mind. I couldn't believe my ears: 

 

how he'd had a wish. Look, we all have wishes; granted. 

But who has wishes granted? Him. Do you know about gold? 

It feeds no one; aurum, soft, untarnishable; slakes 

no thirst. He tried to light a cigarette; I gazed, entranced, 

as the blue flame played on its luteous stem. At least, 

I said, you'll be able to give up smoking for good. 

 

Separate beds.  In fact, I put a chair against my door, 

near petrified. He was below, turning the spare room 

into the tomb of Tutankhamun. You see, we were passionate then, 

in those halcyon days; unwrapping each other, rapidly, 

like presents, fast food. But now I feared his honeyed embrace, 

the kiss that would turn my lips to a work of art. 

 

And who, when it comes to the crunch, can live 

with a heart of gold? That night, I dreamt I bore 

his child, its perfect ore limbs, its little tongue 

like a precious latch, its amber eyes 

holding their pupils like flies. My dream-milk 

burned in my breasts. I woke to the streaming sun. 
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So he had to move out. We'd a caravan 

in the wilds, in a glade of its own. I drove him up 

under cover of dark. He sat in the back. 

And then I came home, the women who married the fool 

who wished for gold. At first I visited, odd times, 

parking the car a good way off, then walking. 

 

You knew you were getting close. Golden trout 

on the grass. One day, a hare hung from a larch, 

a beautiful lemon mistake. And then his footprints, 

glistening next to the river's path. He was thin, 

delirious; hearing, he said, the music of Pan 

from the woods. Listen. That was the last straw. 

 

What gets me now is not the idiocy or greed 

but lack of thought for me. Pure selfishness. I sold 

the contents of the house and came down here. 

I think of him in certain lights, dawn, late afternoon, 

and once a bowl of apples stopped me dead. I miss most, 

even now, his hands, his warm hands on my skin, his touch. 
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Spot the technique. Identify the techniques on this annotated poem. 

 
‘Havisham’  
 
Carol Ann Duffy 
 

Beloved sweetheart bastard. Not a day since then  

I haven’t wished him dead. Prayed for it  

so hard I’ve dark green pebbles for eyes,  

ropes on the back of my hands I could strangle with.  

 

Spinster. I stink and remember. Whole days  

in bed cawing Nooooo at the wall; the dress  

yellowing, trembling if I open the wardrobe;  

the slewed mirror, full-length, her, myself, who did this  

 

to me? Puce curses that are sounds not words.  

Some nights better, the lost body over me,  

my fluent tongue in its mouth in its ear  

then down till I suddenly bite awake.  Love’s  

 

hate behind a white veil; a red balloon bursting  

in my face. Bang. I stabbed at a wedding-cake.  

Give me a male corpse for a long slow honeymoon.  

Don’t think it’s only the heart that b-b-b-breaks.  
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Analysis Tasks - Analysing techniques 

For each poem, pupils will be placed in groups and allocated a technique for 
analysis. The table below is designed to help with technique allocation. 
 
Groups will prepare presentations which will be designed to inform classes on the 
use of a particular technique in the poem. 
 
Presentations should include: 

1. A defining explanation of the technique 
2. Quotations 
3. Analysis of quotations 
4. Discussion of effects. 

 

Valentine War 
Photographer 

Havisham Originally Anne Hathaway Mrs Midas 

Imagery 
 

Imagery Imagery Imagery Imagery Imagery 

Structure 
Enjambment 
Repetition 
Short sentence 
Command 

Structure 
Enjambment 
Oxymoron 
Short sentences 
Listing 
Rhyme 

Structure 
Enjambment 
Oxymoron 
Short sentence 
Rhetorical 
question 
 

Structure 
Enjambment 
Repetition 
Listing  
Short sentence 
Long sentences 
Rhyme 

Structure 
Enjambment 
Rhythm 
 

Structure 
Enjambment 
Question 
Rhetorical 
question 
Short sentence 

Narrative 
technique 
Perspectives 

Narrative 
technique 
Narrative voice 

Narrative 
technique 
Persona 
 

Narrative 
technique 
Direct speech 
Duel narrative 
voice 
Scottish narrative 
voice 

Narrative 
technique 
Persona 

Narrative 
technique 
Comedic voice 

Characterisation 
 

Characterisation Characterisation Characterisation Characterisation Characterisation 

 Allusion 
 

Allusion Allusion Allusion Allusion 

Theme 
 

Theme Theme Theme Theme Theme 

 Sound 
technique 
Alliteration 
Sibilance 

Sound 
techniques 
Onomatopoeia 

Sound techniques 
Sibilance 
 

Sound 
technique 
Alliteration 
Sibilance 
Assonance 

Sound 
technique 
Alliteration 

  Form: Dramatic 
monologue 
 

 Form: Sonnet Form: Dramatic 
monologue 

 
 
 

The table can also be used as a technique comparator across the poems. Pupils can 
use to this compare and contrast the techniques used in the poems.  (E.g Which 
features do all the poems possess?) 
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Comparison Tasks 

Themes 

• Task: Think about the six poems and add three more themes to the table 

below. 

Identity Love Relationships 

Isolation Hypocrisy Loss 

Transition Reality Heartbreak 

Giving voice to those who 
do not have one 

Suffering Writing about writing 

   

 

 Identify which texts share each theme. 

 Find a quotation from the text to support this. 

Theme Text(s) Evidence 
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Tone 

Task:  

 Identify the predominate tone in each poem 

 Find evidence to support this identification 

 Identify the technique(s) used to create the tone of the poem and analyse its 

impact. 

Poem Tone Evidence Technique/Impact 

 
Valentine 
 

   

 
Havisham 
 

   

 
War 
Photographer 
 

   

 
Originally 
 

   

 
Anne Hathaway 
 

   

 
Mrs Midas 
 

   

 

Once you have finished, group the poems by similarities in tone.  Bear in mind, you 

could comment either on similarities or differences in the tone of the poems in the 

final question of the Scottish Text part of the exam. 
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Comparing Narrative Technique 

On the table below: 

1. Identify the perspective(s) used in the each poem by quoting evidence of its 

usage in the correct column. 

2. Identify who narrates the poem. 

3. Under ‘Narrator’s characterisation summary’ identify the features of the 

narrator’s character.  Provide evidence. 

 Narrative 
perspective/ 
evidence 

Narrative 
Perspective/ 
evidence 

Narrative 
perspective/ 
evidence 

Identify the 
Narrator 

Narrator 
characterisation 
summary 

 
Valentine 
 

     

 
Havisham 
 

     

 
Anne Hathaway 
 

     

 
Mrs Midas 
 

     

 
War Photographer 
 

     

 
Originally 
 

     

 

 

Comparing Techniques 

Task 1:  

Complete the Venn diagrams comparing the use of technique in the noted poem. 

Remember to: 

1. Note shared techniques in overlap 

2. Note differences in individual space 

3. Provide evidence of this technique in text 

4. Explain the effect of the technique 

 

Task 2:  

Now create some comparisons of your own, different to the ones given. 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

‘Mrs Midas’ 

‘Havisham’ 
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‘Valentine’ 

‘Anne Hathaway’ 
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  ‘War Photographer’ 

‘Originally’ 
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Evaluation 

 

Task 1: Evaluative Vocabulary 

“I have unfortunately mixed up these evaluative words and their meanings. Gonnae 
sort them out for me?” 

Dramatic Disagreement, argument, violence 

Conflict Something that creates an expectation and then 
does the opposite 

Inverts our expectations Helps you understand something, shows that 
the narrator understands something really well 

Highly descriptive A clear picture in your mind of the characters 
and events 

Insightful Contains a lot of imagery which helps you 
understand better. 

Vivid Creates an extreme emotion. E.g shock, 
surprise, fear 

Optimistic Presents something in a negative light. 

Pessimistic The poem is complicated and makes you think. 

Deceptively simple Presents something in a positive light. 

Intriguingly complex On first reading the poem appears very simple 
but when you think about it it is more 
complicated than you first thought. 

Movingly sensitive Looks down on something. Thinks it is in some 
way better.  

Brutally harsh Does not try to be better or more complicated 
that it needs to. 

Pretentious A gentle way of telling a truth. Can create an 
emotion. 

Unpretentious Creates an emotion in the reader. 

Sensitive  A harsh and brutal way of telling a truth. Can 
also create an emotion but more likely to be 
negative. E.g shock, surprise. 

Insensitive Exposes reality even when it is not a nice 
reality. 

 

Task 2: 

For each of the poems, find one word or expression which either describes the poem 

or how it makes you feel. Add these six words to the table below. 

 

Dramatic Conflict Inverts our 
expectations 

Highly descriptive 

Insightful Vivid Optimistic Pessimistic 

Deceptively simple Intriguingly 
complex 

Movingly sensitive Brutally harsh 

Pretentious Unpretentious Sensitive Shocking 

Painfully truthful Insensitive   
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Task 3:  

Use this table to help you articulate your reaction to the poems. Consider each poem.  

Identify any words that could be used to describe the reader’s response to the poem 

or parts of the poem.  Do this for each poem. 

 
Task 4: 

Find a quotation from the poem which provokes this response and complete the table 

below in your jotter/notes. 

 

Poem Evaluation Quotation Link between 
quotation and the 
evaluation 

Valentine  

 

 

  

Havisham 

 

 

 

 

  

Anne Hathaway  

 

 

  

Mrs Midas 

 

 

 

 

  

War Photographer  

 

 

  

Originally  
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Using the poems as inspiration for the folio. 

 

War Photographer  

 

- War photography is nothing but voyeurism for the masses. 

- Numb to the suffering. People don’t care about war and suffering in other countries.  

- One man’s terrorist is another’s hero. 

- The First World War was maintained by lies. 

- There was nothing great about the Great War. 

- Appeasement is an ideology for cowards. 

 

Havisham 

 

- The problem with society today is that people have ‘Great Expectations’ 

- It’s not the things that happen to us in life that matter but how we deal with them. 

- Morality is decaying. 

 

Valentine 

 

- Love is a form of psychosis. Discuss 

- Love is essential for survival. Discuss 

- We live in a material world. 

- Stop the commercialisation of love. 

 

Originally 

 

- Change is never easy. 

- What makes Scotland so Scottish? 

 

Anne Hathaway 

 

- "After all the highways, and the trains, and the appointments, and the years, you end 

up worth more dead than alive." 

- Arthur Miller, Death of a Salesman, Act 2 

- We live in a world of desires not love. 

- Writing is an art form. 

 

Mrs Midas 

 

- Love is not enough. 

- A ‘selfie’ is nothing but a symbol of the decline of society. 

- We live in a selfish and self-obsessed society. 
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Judging evidence for English: Analysis and Evaluation (National 5) — Outcome 2 
In this Unit assessment support pack, candidates have to watch an extract and answer questions. 

Outcomes Assessment 

Standards 
Making 

assessment 

judgements  

Assessment for candidates (Appendix 1):  

commentary on assessment judgements 

Assessors should use professional judgement and a holistic approach in deciding whether candidates have achieved the Assessment 
Standards. Candidates do not have to answer every question correctly as they could demonstrate achievement of the Assessment Standards 
across questions 

Understand, 

analyse and 

evaluate 

detailed spoken 

language, by 

2.1 Identifying and 

explaining the 

purpose and 

audience 

 can identify  the 

purpose and 

audience, giving 

appropriate 

textual 

justification 

Candidates should identify the purpose and audience and explain how 

they reached their answer. (Q1 and Q4). 

Purpose = Inform or entertain 

Class = Middle  

Audience = Mature / Interested in arts / well educated. 

 

 

 

2.2 Identifying and 

explaining the 

main ideas and 

supporting 

details 

 can clearly 

identify the most 

relevant points 

 can infer from 

the spoken text, 

drawing on 

appropriate 

evidence 

Candidates should show they understand the main ideas of the media 

text that they are given for assessment. 

 

For example, for Q2 the candidate should give a summary of the main 

events of the extract. 

Introduces the poet Carol Ann Duffy 
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Outcomes Assessment 

Standards 
Making 

assessment 

judgements  

Assessment for candidates (Appendix 1):  

commentary on assessment judgements 

Assessors should use professional judgement and a holistic approach in deciding whether candidates have achieved the Assessment 
Standards. Candidates do not have to answer every question correctly as they could demonstrate achievement of the Assessment Standards 
across questions 

Provides examples of her work 

Provides an insight into her character / work 

 

2.3 Applying 

knowledge and 

understanding 

of language to 

explain 

meaning and 

effect 

 can identify and 

analyse various 

features of a 

speaker’s use of 

language and 

its effect 

 can use 

appropriate 

textual 

reference or 

quotation to 

support 

statements 

Candidates should show how the creators of the text have used 

dialogue to affect the audience. (Q3 and 5). They should focus on what 

the characters say, and how they say it. In Question 5 they might argue 

that the content was interesting and explain why with detailed 

reference. Alternatively, they might argue that they liked the 

interactions between the interviewer and Carol Ann Duffy explain why 

with detailed reference.  

Candidates should identify that the creators of the text have used 

dialogue through interview. 

This has been mixed with poetry readings. 

Most candidates are likely to select Carol Ann Duffy for the following 

reasons: 

- Gives a voice to her poetry 
- Provides an insight into her life 
- Speaks calmly, soothingly 

Q5 Accepts either stance with reasonable justification. 
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Outcomes Assessment 

Standards 
Making 

assessment 

judgements  

Assessment for candidates (Appendix 1):  

commentary on assessment judgements 

Assessors should use professional judgement and a holistic approach in deciding whether candidates have achieved the Assessment 
Standards. Candidates do not have to answer every question correctly as they could demonstrate achievement of the Assessment Standards 
across questions 

E.g.  

Listen to whole programme: 

 - as this is not something that they would usually watch.  

- Interested in one of her poems. 

Not wishing to continue  

- Not pitched at a younger audience 
- Use on complex language 
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Judging Evidence for English: Analysis and Evaluation (Higher) — listening 
In this Unit assessment support pack, candidates will listen to a talk by Germain Greer exploring why until now there has been no serious critical 

scholarship devoted to the much-wronged wife of Shakespeare, Anne Hathaway 

Outcomes Assessment 
Standards 

Making 
assessment 
judgements 

Assessment for candidates (Appendix 1): 
commentary on assessment judgements 

Assessors should use professional judgement and a holistic approach in deciding whether candidates have achieved the assessment 

standards. Candidates could demonstrate achievement of the assessment standards across questions. 

2  

Understand,  

analyse and  

evaluate  

detailed and  

complex  

spoken  

language by: 

2.1  

Identifying and  

explaining the  

purpose and  

audience 

 can identify 

and give an 

explanation of 

an 

appropriate 

purpose and 

audience of a 

spoken text  

 can use 

textual 

justification, 

as 

appropriate to 

genre 

 

To achieve Assessment Standard 2.1 candidates will identify 

purpose and audience by appropriately responding to questions 1 

and 2. The candidate’s ability to identify and explain purpose and 

audience may appear in response to other questions in this 

assessment task and this would also be a valid way of meeting 

Assessment Standard 2.1. 

Candidates should support their answers with appropriate textual 

evidence in the form of direct quotation and/or reference. There should 

be justification of the evidence and not simply quotation/ reference. 

Question 1 Identify one purpose of the talk. Explain your answer with 
evidence. 

Possible responses include: 

 to inform listeners about the true nature of the relationship between 

Shakespeare and his wife and expose the inaccuracies of pervious 

criticism 

 OR 

  To persuade listeners of Greer’s critique on Anne Hathaway in 

order to promote her book ‘Shakespeare’s Wife’ 

Assessors can accept any other relevant purpose and justification. 
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Outcomes Assessment 
Standards 

Making 
assessment 
judgements 

Assessment for candidates (Appendix 1): 
commentary on assessment judgements 

Assessors should use professional judgement and a holistic approach in deciding whether candidates have achieved the assessment 

standards. Candidates could demonstrate achievement of the assessment standards across questions. 

Evidence is likely to be reference rather than quotation, although quotations 

would be acceptable. Candidates should not be penalised for quotations that 

are not absolutely accurate. 

Possible evidence: 

 Reference to documentary evidence facts, dates, statistics etc… 

 Use of persuasive techniques undermining pervious text, use of 

emotive language humour etc… 
Question 2 Identify a possible audience for this talk. Explain your choices 

with evidence. 

Possible responses include: 

 those interested generally in academia, history, literature, feminism. 

 those with a specific interest in Shakespeare, social history, Anne 

Hathaway, Elizabethan England. 

 those who know very little about the topic, but would be keen to 

learn as the speaker makes her presentation engaging by including 

interesting statistics and information as well as humour 

Assessors can accept any other relevant audience and justification. 

Evidence is likely to be reference rather than quotation, although quotations 

would be acceptable. Candidates should not be penalised for quotations that 

are not absolutely accurate. 
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Outcomes Assessment 
Standards 

Making 
assessment 
judgements 

Assessment for candidates (Appendix 1): 
commentary on assessment judgements 

Assessors should use professional judgement and a holistic approach in deciding whether candidates have achieved the assessment 

standards. Candidates could demonstrate achievement of the assessment standards across questions. 

2.2  

Identifying and  

explaining the main  

ideas and  

supporting details 

 can identify 

and give an 

explanation of 

the main 

ideas, 

drawing on 

appropriate 

evidence from 

the spoken 

text  

To achieve Assessment Standard 2.2 it is likely that candidates will 

have to answer at least two of the following four questions 

correctly (Questions 4, 5, 7,8 & 9) although there may be instances 

where a full discussion on one question could achieve the 

standard. The candidate’s ability to identify and explain the main 

ideas may appear in response to other questions in this 

assessment task and this would also be a valid way of meeting 

Assessment Standard 2.2. 

Candidates should support their answers with appropriate textual 

evidence in the form of direct quotation and/or reference. There should 

be justification of the evidence and not simply quotation/ reference. 

Question 4 Explain in detail why Germaine Greer decided to write the 
story of Shakespeare’s wife? 

Possible responses include: 

 To use the work that she had done previously 

 To correct the inaccuracies made by others on this topic 

 To make use of the developments that have been made in social 

history in recent years 

Question 5 What is the context behind the criticism made that 

Shakespeare did not love his wife? 

Possible responses include: 

 She was too old being 8 years his senior 

 He left her in 1585 
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Outcomes Assessment 
Standards 

Making 
assessment 
judgements 

Assessment for candidates (Appendix 1): 
commentary on assessment judgements 

Assessors should use professional judgement and a holistic approach in deciding whether candidates have achieved the assessment 

standards. Candidates could demonstrate achievement of the assessment standards across questions. 

 He couldn’t stand being around her. 

 Shakespeare was bi-sexual 
Question 7 Why did 20% of people in Elizabeth’s England never marry? 

Possible responses include: 

 They were too busy working 

 There was no opportunity to meet someone 

 They were not allowed to by their employer 
Question 8: Why should research be done into Shakespeare’s wife? 

Possible responses include: 

 She was a real person 

 She has been unfairly and badly criticised. 

 She was true and loyal to Shakespeare and deserves respects. 

Question 9: What evidence is there that Shakespeare did have an 

attachment for his wife? 

Possible responses include: 

 He must have pursued her as evidenced by their marriage away 

from Stafford. 

 He travelled to secure their relationship 

 He returned to her in 1612 

2.3  

Applying knowledge  

 can identify,  

analyse and 

evaluate at 

least two 

To achieve Assessment Standard 2.3  it is likely that candidates 

will have to answer both of the following questions correctly 

(Questions 3 and 6), although there may be instances where a 

very full answer on one question could achieve the standard. The 
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Outcomes Assessment 
Standards 

Making 
assessment 
judgements 

Assessment for candidates (Appendix 1): 
commentary on assessment judgements 

Assessors should use professional judgement and a holistic approach in deciding whether candidates have achieved the assessment 

standards. Candidates could demonstrate achievement of the assessment standards across questions. 

and understanding  

of language to  

explain meaning  

and effect in depth  

and detail 

different  

features of a 

speaker’s use 

of language, 

using  textual 

reference to 

support 

statements 

candidate’s ability to apply knowledge and understanding of 

language may appear in response to other questions in this 

assessment task and this would also be a valid way of meeting 

Assessment Standard 2.3. 

Candidates must analyse at least two different features of language. 

Candidates should support their answers with appropriate textual 

evidence in the form of direct quotation and/or reference. There should 

be justification of the evidence and not simply quotation/ reference. 

Question 3 Explain how effective you find this section as an introduction 
to the talk, referring closely to the speaker’s use of language. 

Possible responses include: 

  Introduces the topic: literary, social historical, exploration into the 

marriage of an important historical and literary figure 

 Introduces the character of study: William Shakespeare & Anne 

Hathaway 

 Introduces the historical setting: 16th Century Elizabethan England 

 Affords a hook to the remainder of the talk: Posing an education 

question as to ‘Has Anne Hathaway been unfairly treated by 

history?’ Or the use of humour in caricaturing Hathaway as a 

desperate female predator. 

 The candidate can argue that the introduction is not effective, as 

long as appropriate reasons and evidence are given. 
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Assessment for candidates (Appendix 1): 
commentary on assessment judgements 

Assessors should use professional judgement and a holistic approach in deciding whether candidates have achieved the assessment 

standards. Candidates could demonstrate achievement of the assessment standards across questions. 

 

 

Question 6 Identify any TWO rhetorical devices in this section and 

explain their effect. 

Possible responses include: 

 Imagery 

o ‘Don’s nightmare’ humour 

o ‘On the shelf’ emphatic (of the unattractiveness of Hathaway) 

/ humorous objectification 

o ‘wreck them’ hyperbolic of the impact of Hathaway’s attempts 

at seduction / humorous 

 Alliteration 

o ‘wrap legs around and wrecks them forever’ emphatic of the 

impact of Hathaway’s attempts at seduction / hyperbolic / 

humorous 

o ‘wicked way with him’ emphatic of the nature of her 

seduction almost suggesting supernatural or evil / hyperbolic / 

humorous 

 Structure: repetition 

o ‘On the shelf’ emphatic (of the unattractiveness of Hathaway) 

/ humorous objectification 

o ‘Hello’ Clichéd and caricatured representation of Shakespeare 

as artistic / humorous 
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Assessment for candidates (Appendix 1): 
commentary on assessment judgements 

Assessors should use professional judgement and a holistic approach in deciding whether candidates have achieved the assessment 

standards. Candidates could demonstrate achievement of the assessment standards across questions. 

Listing 

 Ugly, old, desperate emphasising the extent of the 

unsuitability 
 

 Word choice: 

o ‘Unscrupulous’ emotive emphasising lack of suitability 

o ‘Hideous’ emotive emphasising lack of suitability 

o ‘Drags’ emphasises unwillingness to commit 

o ‘Don’ archaism emphasises that these critics are out dated / 

also humorous 

o ‘Boy’ suggesting ironic vulnerability 
 



 

 


